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Transgendered Children in schools

Mark Hellen

Introduction

This article is intended to provide evidence togmsj that information for teachers
regarding transgendered children does not represant adequate picture of
transgendered children in schools and that prireelnpols need to be made more aware
of how to deal with transgendered children, everthi#se children do not make
themselves known to staff. It will argue that tigsprobably a contributing factor in
transgendered children’s underachievement in scAd@ implications of this research
will also suggest that findings of some psychiatid psychology professionals are
open to reinterpretation. | will additionally suggehat the inclusion of transgendered
issues when dealing with homophobic bullying andkwon gender stereotyping is
likely to make combating homophobic bullying andnder discrimination more

effective.
Guidance currently available for parents and te@che

Advice currently available for UK parents and teaxshof transgendered children is
very limited. The Department for Children, Scho@sd Families’ guidance on
homophobic bullying available to every UK schooltbe UK teachers’ support website
“Teachernet” contains only a few short sentencemrnding transgendered children
including this description:

Some young people come to realise that their bicddgyender is not the same as the
gender with which they identify, that is, they d@n a girl but feel like a boy, or are
born a boy and feel like a gitl.

! Teachernet 2007.
http://www.teachernet.gov.uk/wholeschool/behavimaklingbullying/homophobicbullying/fags/Transge
nder_people(accessed 25 April 2009).
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This description is only relevant to those childwno identify as transsexual and not
for other transgendered children. These childreghinsimply feel that they do not fit
into current expectations of their assigned gertties; might feel both male and female,
they might feel neither, or they might have a flgender identity. Indeed this small
amount of information may be problematic if it tsetonly information a school, a
teacher or a parent initially has access to whgngrto understand the situation of a
transgendered child. Until recently this was simila other sources of information
about transgendered children. GIRES (2006) prelyopsiblished information on
transphobic bullying tended towards the descript@intransgendered children as
transsexual only, and transgendered children wigo rext transsexual were almost
entirely omitted. However this information may tinid its way to teachers or parents
despite being available online. The tendency agptabe for any organisation which
has to refer to transgendered people to actuabgrdeetranssexualswho, it appears,
represent quite a small minority of transgendemsapje (GIRES 2008) (2).

One can speculate here that the reason for thissommi could be that it is, from a social
point of view less problematic to conceive of tisgaials, since, in a sense they still
have a gender identity which can be recognised bst people, whereas those who do
not fit into the gender binary system may be maficdlt to understand and interact
with. Namaste (2000: 51) argues that society agpeamwant to make transgendered
people invisible, possibly because no establislgsror conventions exist for social
interaction with people who do not consider thenelas either 100% male or 100%
female. It would appear that in many cases socigtyld rather avoid this completely
and characterise transgendered people as having kiowch of problem, rather than the

reverse.

Transgenderism in children

Studies by some mental health professionals (Gi&&7, Zucker 1985) suggest that
transgenderism in children is largely a manifestatof homosexuality and that the

majority of such children do not grow up to be sg®ndered adults. In direct
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contradiction to these studies, evidence from Bfewh988) study of male-to-female
transgendered personnel in the US military is paldrly relevant. His study represents
strong evidence that it is social pressures wharcef male-to-female transgendered
children to hide their real transgenderism, withtipalar examples of how some engage
in what he describes as a flight into “hypermasutyfi.

the gender-disordered child has, at most, an awaseaf the self as different from the
societal dictates of his anatomy. He does not kmdvat a transsexual is and feels
confused about his identity/role [...] the pre-tramasl adolescent does not possess the
ego strength to withstand social ostracization adidule of adopting the cross-gender
role. Furthermore he cannot tolerate his growingrawess of the mismatch between his
anatomy and sense of self. In the prevailing adelesatmosphere of individualized
conformity, “fitting in” is the means of securingyxhological supplies and bolstering
flagging self-esteem. (Brown 1988: 531)

This directly challenges much of the research cotetluby psychologists such as Green
and Zucker. Their approach, seemingly based orpdisdivistic methodology of pure
science (Cohen & Mannion 1980) fails to take actaafnthe social environment in
which these children are growing up. The childreoven perceptions and feelings of
their situation are apparently not accounted feither is the possibility that they might
feel the need to conceal their transgenderism fotimers, including their parents and
especially other adults such as psychiatric or Ipspgy professionals. Indeed having
ones behaviour characterised as problematic bynggréeachers and mental health
professionals may lead some children deliberatelganceal their transgenderism and
suppress it. These actions would in many ways bendirely rational approach to the
circumstances in which their transgenderism mayl Wwel the source of bullying,
torment and scorn, These children might even egpee bullying from their own
families and is likely to result in them appearitg have been ‘cured’ by the
interventions of psychology or psychiatric professils. Being under pressure from
both family and mental health professionals isllike result in many children trying to
conform to their expectations, or at least to appealo so. It is this failure, on the part
of some psychiatrists and psychologists to conceiveansgendered children as having
their own thoughts, feelings and opinions abouirttreatment and to account for the

fact that they are individuals who are capablexaresing human agency and making
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decisions about how to act in the situation in \Whibey find themselves. These
considerations may seriously reduce the validitglaims made by this research. The
implication of this is that there are potentiallyot types of male-to-female

transgendered children; those who become knownaasgendered from an early age,
and those who try to conceal their transgenderistmich | shall characterise as
“apparent” and “non-apparent” transgendered childespectively. Many factors could
contribute to this situation including the sociavgonment in which the children find

themselves, their ability to express themselvesir ttelationships with siblings, with

parents, their parents’ ‘political’, social or ggbus opinions, the culture of their
immediate geographical environment and the attinfdbe school attended. There is no
evidence to suggest that either type may be mokesser'deserving’ of support than the
other, and indeed they may not differ substantiallyerms of their basic needs and

condition.

It would appear, then, that as transgendered @mldrecome more aware of how
socially unacceptable they may be, the more likelyill be that, rightly or wrongly,
they will suppress or at least conceal their gendentities. Lee (2004), through her
long involvement with transgendered communitied.amdon and around the world,
describes how they tend to hide their gender itdeatthroughout their teen years and
their twenties likening the situation to a ‘pressoooker’, deliberately suppressing that
side of themselves only for it to surface latelif@. As evidenced in the next section,
despite the fact that transgendered children mdstigome aware of their different
gender identities at a very young age, the aveaggeat which transsexuals in the UK

have gender reassignment surgery has remainedfat afany years (GIRES 2008: 2).

Age of Self-awareness

Determining the age at which most transgenderettreini become aware of their
transgenderism is therefore crucial. The Departrf@n®chools, Children and Families
(DSCF) guidance on homophobic bullying includesrals amount of information for

teachers regarding transgendered children (DSCF:200). It seems apparent from its
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inclusion in a document, which mostly deals withmophobic bullying and is clearly
largely aimed at secondary school teachers, trexetis a perception that children
realising that they are transgendered is the sam@sprocess and timing of realisation
as that of lesbian, gay or bisexual children. Thidence is that lesbians, gay males and
bisexuals are most likely to become aware that geuality may be different during or
after puberty. Although there may be some who migbiisider themselves to be
lesbian, gay or bisexual earlier than that it iguable that until puberty and sexual
awareness is developed, it will be impossible tiofoe certain what a child’s sexuality
will be. This is confirmed by the findings of theutproud/Oasis survey of 1,960 young
lesbian, gay, bisexual and transgender people ketire ages of 10 and2hat at the
age of 10, only 21% were aware of their sexuadityd only 2% had accepted the fact,

yet by the age of 16, 93% were aware of their seéyuand 54% had accepted it.

The following online study was carried out in arteatpt to find out what age
transgendered people remember becoming aware iotridn@sgenderism, and to obtain
some kind of understanding of the course of actisey took as a result of that

realisation.

Ethical issues and methodology

While there are ethical considerations which delyi to make it difficult to obtain data
directly from transgendered children these do pptyato adult transgendered people in
the same way. Investigating memories of adult yandered people through examining
online sources is an underused and potentially Jemtful way of accessing

information about transgendered people.

Herring (1996) argues that these forums represebliqpinformation and that as such
they are legitimate sources of important data fesearchers. The Association of

Internet Researchers Ethical guidelines (Associatd Internet Researchers 2002)

3 http://www.coastkid.org/si-ssas.htifdccessed 25 April 2007) .
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emphasise the need to adhere to ethical princgdlemonymity and not causing harm.
The affordance of anonymity in addition to genemgtia community amongst a
geographically dispersed population has resultexhimcreasingly rich online resource.
In this context, transgendered people can retagr thnonymity while exchanging

information and contributing to online discussioss,there is little to stop them from
opening up and revealing personal details whicly thgght never tell even their close
friends or family. The AoIR guidelines (2002: 5)ggest that the greater the visibility of
the site, the less obligation researchers are uoderotect confidentiality and privacy.
In terms of visibility of transgendered males anke twebsite in question,

www.crossdressers.cora mostly male-to-female forum, it is arguablet thds clear

about its content such that anyone posting to illd/be aware that they are posting to a
large audience, one which is likely to extend belydimeir immediate community. It
could also be considered, given its name, to bestineof site which, for example, the
media or individual members of the public would esx easily in order to find
information about transgendered people. Anothee@swhich the AoIR considers
would reduce the need for informed consent wouldf kesbsites allow participants to
communicate with each other in private (for examyéepersonal messages) which this
site does. This site also has private memberst@asawhich can only be accessed by
those who have joined the site. On the subjectomisent however, the Norwegian
National Committee for Research Ethics in the Sostéences and the Humanities
(NESH), one of the few nationally convened reseatbiics organisations, clearly states
that

As a general rule, researchers can freely use mlatesm open fora without obtaining
informed consent from the persons who have produbedinformation or from the
persons the information is abdut.

Ethical issues regarding the risk of harm beingseduo those included in the study are
also important. However since all the informatiarthe study is still in the public arena
the chance that any harm could be caused by itssion in this study is likely to be no

greater than if it came from other data sourceshéncase of the vast majority of forum

* http://www.etikkom.no/English/Publications/interBat(accessed: 25 April 2009). This source has been
chosen because its policies have been establishaccommittee of experts drawn from a wider variety
of backgrounds and not merely from the communitintdrnet researchers.
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participants their identities are concealed byuke of pseudonyms and avatars which
either do not show the individuals concerned orclwlshow them in such a way as to be
unrecognisable in their male identities. Indeedig@gants who were concerned about
being recognised generally do not post imagesef thces. Insofar as ethics related to
using minors as subjects in research is concertésl,research deliberately used a

thread which was part of a site which states thiatfor over-18 year-olds only.

The methodology for this study can be characteraethtegrated research, extracting
data from what is effectively a piece of collectmeiting about adult transgendered
people’s experiences of having been transgendehnddren. Some of the data is
analysed numerically, but this is triangulated wath analysis of written textual input
from individuals posting on the site. The sampllrag to be recognised as a type of
convenience sample, based on contributions fronsgy@ndered people who were active
on the forum at the time. Given that this samplesdoot represent, for example, a
geographically based convenience sample, nor diddkearcher need to use personal
contacts to find subjects for study, this reduaediems with validity. On the contrary,
it is possible to argue that this study potentialgpresents a more valid way of
obtaining data about transgendered people than adhgr, given problems with
sampling from a relatively cautious and geograghjidhinly dispersed population. So,
although this data has not been obtained througgttdcontact with the respondents,
there is little to suggest that it is likely to @y less reliable than any other data
collected about transgendered people. Indeed,ttlty ®f this website produces data
which is supported, to a large extent, by findifrgsn the Engendered Penalties Report
(Whittle et al. 2007), a large-scale study whiclblmined findings about discrimination
against transgendered people in the UK.

Findings

In the forum “crossdressers.com” one thread askéigdiduals to recall the first female-
related item they used to explore their transgasaterThese items included make-up,

shoes, clothes, jeans, perfume and coats. Whilstelof clothing is clearly not the
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only element of transgender identity, for transgead children it is likely to be a
particularly significant one (Whittle et al.: 64)%5The total of 224 responses (some
people contributing more than once), resulted i® fiving the exact, or a close
approximation (for example, ‘5 or ¥; of the age the respondent was when s/he first
tried on female clothing, make-up or footwear. Thatributors wereot actually asked
for their age, so this information was given asiiaital to the main subject of the
discussion. As such there would seem to be littlsuggest that any of this information
may be inaccurate or distorted. The responses o¥ m#ers, who did not give an exact
age, demonstrated that they had clearly becomeeawfabeing transgendered when
they were young; typical responses referred taem bdf a sister's or mothers apparel,
cosmetics or footwear:

“...my older sister’s cheerleader outfit. Maybe itsnmajorette outfit. | can’t really
remember now.”

A numerical analysis of these responses is seinagitaphical form inFigures 3 and 4
What this data quite clearly suggests is that theonty of transgendered people were
aware that they were transgendered well before rpub€&he average age of a male
transgendered child’s first time trying on any féendem is eight and as we can see,
more than four fifths had done this while they wetdl in primary school. It should
also be remembered that this data represents theataghich they first took action
related to their transgenderism. There are oth&enpial factors to consider here, such
as the opportunity to engage in these activitidgclvmay well have resulted in some
respondents not acting on their feelings earligpde having known about them for
some time. As such this data could possibly be @tvwas representing an over-
estimation, in age terms, of the actual ages athwtiie subjects became aware of their
gender identities. Some are likely to have knoweytlwere different from a much
younger age, but the opportunity to try on femakekeaup, clothes or shoes did not

manifest itself until they were much older.

This data may initially come as a surprise but usimbe acknowledged that gender

identity is not the same as sexual orientation,dass the DCSF guidance on

® In this sort of instance, the higher figure wadeta
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Homophobic Bullying (DCSF 2007: 70). Whilst it likely that sexual orientation is

dependent on going through puberty, gender idemdityot, and therefore is likely to

become apparent at a much younger age. The magiritpn-transgendered boys and
girls do not wait until puberty until they beginadopt gender-specific behaviour.

2 4 6 8 10 12 14 16 18+

Figure 3. Graphic showing the age when transgeddeeeple remember becoming aware of
being transgendered.
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2 - 11 years 12 - 17 years 18+ years

Figure 4. Frequency of initial action on transgerddeelings, organised by school phase.

Social Non-acceptance

What is apparent from those posting to the foruneatli was that the activities they
were engaged in were perceived by the childreheatitne as something about which

they had to be secretive. These responses wealypi

“The first fem[inine] item | wore was my sister'sf®ol uniform in secret when | was 7.”
“l use to sneak up in our attic and put it on.”

“l raided my mom's closet.”

“l was about 12 when | snuck into my cousin’s roorh

“I hid them in a cupboard and would take them obémever | was alone. Was about 5 at
the time.”

It was clear from the perceptions of many of thdemte—female respondents in the
Engendered Penalties report (Whittle et al. 208@) the social environment in school
led them to hide their transgendered behaviour:

“I learnt to live in stealth as a boy in order tondve. My schools were transphobic in
that transness was not even remotely an option.”
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“I became solitary, insular and insecure. | wengteat lengths to conceal my trans
characteristics.”

“I hid my trans status absolutely by being withdnaand unsociable. | never felt | fitted
in. You learn very quickly to hide who you are.”

“I had to hide my gender issues, especially in sthily life would not have been
worth living.”

“I kept my transgender secret. My school was aileostivironment for many people.”

(Whittle et al. 2007: 64)

This real and perceived socially-determined needrémsgendered children to conceal
their gender identities from their classmates aribers in schools has many
consequences. Grossman & Augelli (2007) found thansgendered children
demonstrated significant levels of life-threatenb@haviour such as attempted suicide.
The risk of this was noticeably increased when theye subjected to physical and
verbal abuse from parents, often as a result afspre to conform to ‘normal’ gender
stereotype behaviour. Indeed, since younger cmidfeen feel a stronger need to please
their parents than adolescents, the repressiomet @wn transgender feelings would
possibly be the most logical action from the pahview of a transgendered child. This
Is significant, as teachers may be in the positibneeding to deal with children who
are suffering from abuse at home as a result of tremsgenderism. That this abuse is
much more likely to start at a younger age whendodm involved are much more
vulnerable, less able to defend themselves ornalige their situation and obtain help
or support from other sources. The loss of selastby these children is evident in the
Engendered Penalties Report (Whittle et al. 200W & is noted that it leads to
transgendered children leaving school in dispropoate numbers, at the earliest

possible opportunity.
A simple examination of some of the key words usgdhe contributors to this thread

reveals their concern that others did not find aubut their transgenderism, “Secret”,

“sneak”, “snuck”, “hid”, “stealth”, “solitary”, “caceal”, “withdrawn”, *“hide”.
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Considerations of secrecy clearly pervaded theslivethese people when they were

children, clearly most, if not all were non-appdreansgendered children.

It is clear from many of the posts that the feabeing caught was uppermost in their
minds, strongly suggesting they realised either Wizt they were doing was ‘wrong’

or that there would be negative consequencesyfiee to be exposed:

“thinking Oh my God I'm going to get caught”

“l was so nervous about it, but | found an odd sesfscomfort. | was fortunate enough
to return the garments to the pile of laundry, lasytwere when | picked them up,
without anyone even knowing.”

“l didn't keep them on for long--too freaked oubabbeing discovered.”

The continued desire to engage in an activity @meto acknowledge feelings which
they believe to be wrong is clearly something whiohld affect children’s self-esteem.

The feelings expressed by some of those describ&igexperiences support this:

“There was a feeling of serenity that came over me”
“l was envious of my sister!”
“it was so pretty, and | felt so good in it”

“l loved that dress, it made me feel special.”

The data from this forum thread is potentially gutgnificant because the forum itself
is clearly not directed at transsexuals but ratitetransgendered males who are not
transsexual, although there would also appear ta Benall number of transsexuals
responding to the question in the thread. Its ingmae stems from the fact that the
majority of posters are clearly non-apparent trandgred children. These are mostly
people who were children in schools that did natvkrthat they were transgendered.
What is clear from this data is that transgendepedple who do not consider

themselves transsexual were aware of their geddetity at a young age.
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The data presented in figs 1 and 2 above relatesate-to-female transgendered
children, whether the situation is similar for fdexto-male transgendered children may
be more difficult to establish, although the fregeye of ‘tomboys’ in primary schools is
well known. It may be that tomboys become awartheir differences at a different age
from Male-to-Female transgendered children althotingite is no evidence to suggest
this. The difference may be in the relative so@ateptability of tomboys. These
children may not view their behaviour or feelingspoblematic from a social point of
view until adolescence. (Whittle et al. 2007), e £ngendered Penalties Report reveal
that female-to-male transgendered children reporenransphobic bullying than male-
to-female transgendered children in secondary dchiuse is possibly because male-to-
female ones have learnt at an earlier age to hiedr ttransgenderism, whereas
‘tomboys’ making the transition from primary to sedary school are likely to find that
people who previously accepted them no longer damgbthat consequently they are
less well prepared than male-to-female transgeddehnédren. This strongly suggests
that transgendered male-to-female children leacotweal their transgenderism from a

much younger age.

Self-esteem

Low self-esteem in the current UK education systess been discovered to be a
significant reason for failure at school. The StddAssessment Tasks (SATs)—-based
system of high-stakes testing introduced by thetchea government in the late 1980s
and reinforced subsequently has had a measuralelet @n children with low self-
esteem. EPPI (2002: 9) found that while there heghlno correlation between self-
esteem and achievement prior to the introductionNafional Curriculum tests in
England, after their introduction a clear corr@atibetween low self-esteem and
underachievement emerged. Transgendered childrefdwappear to be potentially
more likely to be failed by this system since trssif-esteem is likely to be negatively
affected either by bullying or by the need to regrer conceal their gender identities. If
they have been hiding or suppressing their diffegemder identities from a very young

age then this is likely to have affected their ®slifeem for quite a long time. This has
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implications for teachers and school managers. AH@acneed to understand that
transgendered children, especially males, are Jigly to be non-apparent

transgendered children even in primary school dedpecoming aware that they are
different at quite a young age. It is also evidiuat the low self-esteem resulting from
suppressed transgenderism is very likely to reswdtibstantial harm being done to their

chances of achieving what they are capable oflinac

This paints a particularly sad, bleak and despenatdure of school life for
transgendered children. The evidence is that sshesbecially primary schools, may
be unaware of the psychological and educationalg@nbeing caused to these children
and that these issues are seemingly ignored byGihernment. This is a serious
indictment of UK national policies on inclusion.llees are in place which make it part
of normal school life to respect and celebrateidleatities of other groups and aimed at
raising their self-esteem. However there are gnal policies aimed at respecting and
celebrating transgendered children’s own identiti@se of the main ways in which the
situation for transgendered children could be immpdbwould be if their fear of social

exclusion and consequent bullying were reduced.

Bullying

Proposals which may have the potential to imprdwe situation of transgendered
children whilst at the same time dealing with hohnaigic bullying of other children as

well, will be elaborated on in this section. Thedgunce in the DCSF document (DCSF
2007) makes it quite clear that it is not only drein who are LGB (Lesbian, Gay and
Bisexual) that are subject to homophobic bullying ¢hat in addition:

Homophobic bullying can affect anyone regardlesseofual orientation. Anyone who
is thought to be gay, or just thought to be “difet”’ can be called “gay” or experience
homophobic abuse. (DCSF 2007: 71)

This is an important, but often overlooked cluetasthe source of ‘homophobic’
bullying. It clearly includes transgendered childras well as children who are not
LGBT (Lesbian, Gay Bisexual and Transgenderedwiwse behaviour or appearance

may differ from those of ‘normal’ heterosexual dnédn. Namaste (2000) and Harry
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(1990) suggest that gender variant behaviour oeagmce represents a better basis for
predicting whether a person will be a victim of haphobic attack than their actual
sexual orientation. Their evidence shows that gan mho appear effeminate and
lesbians who appear ‘butch’ are more likely to tiacked than gays and lesbians who
are very masculine or feminine respectively andlitkedihood of assault on gay men
who describe themselves as ‘very masculine’ istleas half that of those who consider
themselves to behave in a more effeminate way (N8m2000: 141). Indeed Harry
(1990) suggests that the only way lesbian victihassault were able to explain why
they had been attacked was with reference to geder appearance rather than their
sexual orientation. It may be reasonable to ardnem that homophobic bullying in
schools, especially primary schools, is a reswit,af a child’s sexual orientation, but of
a child’s appearance or mannerisms in relationetadgr. Indeed it is probable that the
only way a potential homophobic bully would havesaigling out a victim would be
with reference to gender variant appearance orvi@ra so those lesbian, gay and
bisexual (but not transgendered) children who stilinform to the normative
expectations of their gender probably run a greattiuced risk of homophobic bullying
whilst others who are not lesbian, gay or bisexuay suffer from it considerably.

If this is the case the DCSF document may actumliess effective in guiding teachers
when dealing with homophobic bullying as well ensphobic bullying. An additional
focus on gender variant behaviour may well be nedfiective; it would serve to include
transgendered children within its scope whilst alsgeting the sort of bullying which
would include LGB children and those children whe aeither LGB nor transgendered

but who nevertheless suffer from ‘homophobic’ bty

Teachers and schools need to be equipped to démathig sort of bullying and use anti-
bullying strategies which help legitimise behaviathich is neither gender specific nor
stereotyped and target the bullying of childrenowéd behaviour does not conform to

stereotypical gender expectations, whatever tiesinal orientation or gender identity.
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Conclusions

It is apparent that schools need to understand ttatsgendered children usually
become aware of their different gender identities @ery young age, and that most will
be aware of this before they leave primary scho@nsgendered issues should be part
of inclusion policies in all schools, particulaglyimary schools, especially since it is
highly likely that there will be non-apparent trgaadered children on roll. There
should be two aims of including transgendered wssire diversity education for
children. Firstly to tackle what Harry Benjamin B 52) described as the need to
‘treat society’. For the majority of transgendepasbple their ‘cure’ is changing social
attitudes so that society accepts that there aigitdtuals who do not fit into the binary
gender system. Making the rest of society more awatransgendered people and their
varied gender identities would be similar to worth@ols do on anti-racism for
example. This could be included in teaching whishaimed at challenging sexual
stereotypes where, for example, all genders caenoeuraged to aspire to roles or
careers other than those normally traditionallypesged with their gender.

This could also be linked to more effective waysleéling with homophobic bullying.
Addressing this issue, at least in part, from tlentp of view of gender variant
behaviour and appearance needs to be very serioosBidered. This is potentially a
more effective way of presenting such issues tlwam and of benefiting a wider range

of children.

However one of the key considerations must be tiskusion of elements within the
curriculum which convey to children that being sgandered is acceptable and to help
transgendered children develop their self-esteemgkample, looking at the lives of
transgendered people who do respected jobs likatsstis, musicians, pilots, politicians
and writers as well as transgendered people iroryistSchools need to consider
addressing this even if they do not know if theme @ny transgendered children in the
school. This is because transgendered childrera fa@riety of reasons outlined above,

are likely to conceal their transgenderism. Thera iprecedent for this in the UK at
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least with teachers being instructed to have alédye-friendly” classroom despite the
fact that there may be no diagnosed dyslexic afildn the class. In this way any
transgendered children will receive the message ttieir gender identity is not a
problem and that they may not need to conceal tfender identity, at least in school.
Indeed, even if they do continue to conceal it ttosld still have a significant impact
on their self-esteem and consequently their academiformance and their life-
chances. As such it is argued that schools ne&e tmuch more pro-active in dealing
with both apparent and non-apparent transgenddéitetien.

There is evidence that transgendered people amryeg more accepted — the election
last year of a transgendered mayor in Cambridgeirgtan example of this, as has been
the election of transgendered MPs to the Italiad &ew Zealand parliaments,
transgendered politicians in Hawaii and laws prisimg discrimination against
transgendered people now in force in places agshivas Sweden, Ecuador, Nepal and
14 US states. However, it would appear that offici government attitudes towards
transgendered people, especially those who argarasexual, have not undergone the
same change. This is to the detriment, in particudé transgendered children. This
needs to change if ‘Every Child Matters’ is to hawgy meaning beyond that of an

empty slogan for transgendered children.

Whilst this study is still of a relatively smallder, the overwhelming nature of the data
presented above would suggest that there is a foeddrther study of transgendered

children, even if that means obtaining that dadanftransgendered adults.
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